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ROLES AND RESPONSIBILITIES 
At Charles Campbell College, leaders and teachers have responsibilities to ensure that effective 
processes and practices are aligned to this policy and that processes are continuously improved. 

Role Responsibility 

Principal Policy implementation and resource allocation 
 

Assistant Principal (Teaching 
and Learning) 

Teaching and Learning Leaders 

Teaching and Learning 
Leaders 

Teaching and Learning Area Teams 

Teaching Staff Policy implementation 
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OVERVIEW 
The Curriculum, Pedagogy and Assessment Policy for Charles Campbell College (CCC) provides 
clarification and direction to staff, students and families about high quality practice across all 
levels of schooling R-12. The Curriculum, Pedagogy and Assessment Policy is guided by our 
purpose and vision.  

This policy describes how we aim to: 

• engage all students in diverse, rich and futures-oriented learning experiences that foster 
excellence and facilitate a seamless transition to life-long learning and intercultural 
understanding. 

• create a safe and caring environment that uses effective and coordinated services to support 
the holistic development of all students.  

• provide fair, transparent, valid, reliable, relevant and authentic opportunities for students to 
demonstrate their learning. 

• evaluate student learning, provide formative feedback and describe student achievements 
from Reception to Year 12, using the Australian Curriculum (AC), the South Australian 
Certificate of Education (SACE) and Vocational Education and Training (VET) curriculum 
frameworks. 

• build an R-12 culture that focuses on improvement and achievement and is characterised by 
collaborative and positive relationships between staff, learners and the community 

SCOPE 
This policy applies to all educators and staff working at Charles Campbell College, including 
education programs from external providers operating from the site. 

It ensures our purpose, vision and values are evidenced in practice, and is guided by the 
following: 

• High quality curriculum development and documentation  

• Engaging, contemporary pedagogical approaches  

• Performance Development Plans (in line with Department’s Areas of impact) 

• Professional learning  

• Assessment of, as and for learning  

• Reporting to stakeholders 

DETAIL 

The Australian Curriculum is the mandated curriculum for government primary (R-6) and 
secondary (7-10) schools. The South Australian Certificate of Education is the mandated 
curriculum for government secondary (11-12) schools. 

Practice in government schools is directed by the: 

• Teaching for Effective Learning (TfEL) framework (staff login required) 

• Australian Professional Standards for Teachers 

• Australian Professional Standards for Principals 

CURRICULUM 
Curriculum is developed in alignment with the: 

• Australian / South Australian Curriculum (R-10),  

• South Australian Certificate of Education (SACE Stage 1 & 2) and  

• Vocational Education and Training frameworks (11-12). 

At the College, students also engage in: 

• The Keeping Safe: Child Protection Curriculum and explore ideas of child safety and respectful 
relationships, and 

• The DfE Career Development Strategy, an exploration of careers and pathway planning. 

Curriculum content incorporates the development of competencies, aligned with the Australian 
Curriculum general capabilities and SACE capabilities. These capabilities encompass knowledge, 
skills, behaviours and dispositions. Students develop capability when they apply knowledge and 
skills confidently, effectively and appropriately in complex and changing circumstances, in their 
learning at school and in their lives outside school. The capabilities play a significant role in 
equipping students with skills to participate successfully in work and society. The capabilities are 
addressed through content of the learning areas, and teachers are expected to teach and assess 
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general capabilities, to the extent that they are incorporated within curriculum and assessment 
design. 

Students engage in intentional, sequential development of literacy and numeracy skills from 
Reception to Year 12 and are supported to access their developmental level across all learning 
areas. Students are expected to engage in both productive1 and receptive2 forms of learning 
demonstrating their ability to address the Australian Curriculum and SACE achievement 
standards. 

Designing Learning and Assessment  

Learning and Assessment Plans (LAPs) are a summary of the course content and assessment 
expectations aligned to either Australian Curriculum or SACE frameworks. 

A subject’s LAP will include an indication of the duration for individual topics or units of work, 
and details about literacy strategies and intended resources. A LAP may include approximate due 
dates for specific tasks. 

PEDAGOGY 
Teaching and learning at Charles Campbell College utilises evidence-based pedagogy. These 
pedagogies include opportunities that connect to real-world experiences to develop lifelong 
learning skills that equip students with transferrable skills. 

Teachers personalise learning programs and apply pedagogies that meet students’ individual 
needs. 

Teachers establish and maintain safe learning environments which engages students and support 
them to exercise agency in their learning. Students are encouraged to take risks with their 
learning, provide and receive feedback, learn from their mistakes and reflect on their own 
development. 

Australian Teacher Standards  
Effective teaching is more than just knowing content and delivering that content. The Australian 
Professional Standards for Teachers help teachers to understand and develop their teaching 
practice and expertise across four career stages: Graduate, Proficient, Highly Accomplished and 
Lead. By demonstrating the Standards, teachers maximise their impact on all learners. 

1. Professional Knowledge: Know students and how they learn 
2. Professional Knowledge: Know the content and how to teach it 
3. Professional Practice: Plan for and implement effective teaching and learning 
4. Professional Practice: Create and maintain supportive and safe learning environments 
5. Professional Practice: Assess, provide feedback and report on student learning 
6. Professional Engagement: Engage in professional learning 
7. Professional Engagement: Engage professionally with colleagues, parents/carers and the 

community 

A Lesson Framework 

A lesson framework in schools provides structure, consistency, and clarity, making teaching more 
effective and learning more impactful. It benefits both teachers and students by ensuring that 
lessons are well-organized, accessible, and tailored to diverse needs. The value of a lesson 
framework in schools is significant, as it provides a structured approach to teaching and learning. 

LANAR is the College’s lesson framework which includes a sequence of steps that allows teachers 
to plan for students’ learning, and students become familiar with the steps and what is expected 
of students. The sequence of steps for teachers is listed below: 

• Learning Intentions and Success Criteria 

• Access Prior Knowledge 

• New Learning 

• Applying the Learning 

• Review the Lesson 

  

 
1 learning through active engagement and meaningful activities. 
2 acquiring knowledge by encountering words and language through reading or listening. 
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Teaching at Charles Campbell College 

Teaching and learning at Charles Campbell College is based on the principles that:  

• Personalised and differentiated learning meets the diverse needs of individual students 

• Students’ outcomes are enhanced when they exercise agency in their learning 

• Creating safe and inclusive environments fosters rigorous learning 

• With the right approaches, all learners can improve. 

Our teachers strive to improve their practice: 

• The focus of teachers’ professional learning is on improving their teaching, and on students’ 
learning and wellbeing (for learning). 

• Teachers actively engage in the development, implementation and review of their 
performance aligned to school improvement plans. 

• Teaching is a collective and transparent practice. Teachers collaborate with colleagues in 
Professional Learning Communities. 

• Teachers evaluate the impact of their teaching on students’ learning growth and are entitled 
to receive feedback on their teaching, from colleagues and students. 

In order to be connected to their learning, and to exercise agency, students need to: 

• Be familiar with lesson structure and their role within the lesson 

• Understand how their learning will be assessed: assessment of, for and as learning 

• Develop the literacy skills needed to write at higher registers 

• Have opportunities to give feedback on their learning  

• Actively engage in and contribute to their own learning  
 

In order to be partners in their child’s learning, parents need to engage with: 

• Learning and assessment plans for each subject 

• Outcomes of assessments of their child’s learning in a timely manner 

• Teachers’ feedback about their child’s learning 

• Any teacher concerns about their child’s behaviours for learning 
 

Professional Learning  

All teachers must undertake professional learning in order to meet the requirements for Teacher 
Registration and the Australian Professional Standards for Teachers. It is an expectation that all 
teachers participate in site based professional learning days. 

Site based Professional Learning days are designed to engage staff in learning that meets the 
objectives of the:  

• Department for Education, 

• College’s Site Improvement Plan, and 

• College’s Strategic Directions. 

All teachers will work in Professional Learning Communities and Learning Area Teams to continue 
to explore and implement the learning concepts and strategies introduced during professional 
learning days. 

ASSESSMENT 
Assessment is the process of gathering, interpreting, and using evidence to make informed 
judgments about learners’ knowledge, skills, and understanding. Assessment information 
provides the basis for learner feedback, reporting and the design of further learning. 

Teachers track the progress of student learning and refine and modify their teaching plans in 
response to assessment data and other information. 

Teachers provide ongoing feedback to provoke thinking and improve learning outcomes. 

Assessment for improved student learning and deep understanding requires a range of 
assessment practices: 

Formative Assessment is used to personalise learning, refine teaching plans and provide 
constructive ongoing feedback to improve student outcomes. 

Summative Assessment measures student learning over time against set criteria, such as the 
Australian Curriculum Achievement Standards and SACE Performance Standards. Summative 
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tasks are outlined in Learning and Assessment Plans (LAPs) available on the Daymap subject 
page. Task results are published to students and families via Daymap. 

Assessment task design considers:  

• learning Intentions  

• opportunities for students to meet aspects of the Achievement Standard or 
Performance Standard to the highest level  

• differentiation to ensure student accessibility  

• assessment criteria transparency  

These assessment practices are used with the overarching purposes of: 

• Assessment for learning is used to inform teaching and improve student learning 
throughout the process (formative assessment). 

• Assessment as learning focuses on students’ self-reflection and monitoring of their 
own progress (formative assessment). 

• Assessment of learning is learned to make judgments on student achievement at the 
end of a learning period (summative assessment). 

Teachers have a responsibility to ensure students know what they need to do in order to be 
successful. Teachers will provide clarity about what constitutes an A+ to E- grade, and about 
what students need to do to improve their grade. Teachers, within Learning Area Teams, 
moderate student work samples to ensure consistency amongst cohorts. 

Task Submission 

Students are required to complete all set work and teachers have a responsibility to support 
students to complete tasks. Students and families are responsible for negotiating extended 
deadlines in extenuating circumstances at least 24 hours prior to the due date. 

If a student does not submit work by the set due date, teachers will apply the CCC Missed 
Deadline Procedure. Should students fail to submit a task by the end of that process, a zero (N) 
grade will be allocated for the task. 

Academic Integrity 

To support students to understand the boundaries of academic integrity, teachers will explicitly 
teach skills in collaboration, referencing and an acceptable and effective use of Artificial 
Intelligence tools. 

Teachers will use a variety of strategies to verify that students’ work is their own, such as 
individual conferencing, feedback on draft work, expectations of in-class completion, students’ 
use of referencing and class discussions to monitor students’ understanding of content. 

Teachers will follow the CCC Academic Integrity Code of Conduct in situations where they cannot 
verify student’s work as being their own. 
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REPORTING 
Teaching and learning, and the assessment and reporting of, as and for learning, are inextricably 
linked. Formal reporting to parents/caregivers occurs four times a year, according to the cycle 
below. 

Reporting formats and processes will contain provisions for learners experiencing a significantly 
differentiated program. 

Parents and students are expected to continuously monitor student assessment in Daymap and 
to contact the relevant subject teachers should they have concerns. 

T REPORT CYCLE REPORT DOCUMENTATION  

1 • Week 5: 7-12 Behaviours for Learning 

• End of Assessment Period: 7-12 
Academic Statement 

• R-12 Mentor Group / Student 
Conferences 

• 7-12 Continuous assessment and recording 
via Daymap 

• 7-12 Academic Statements published on 
Daymap 

2 • Week 5: 7-12 Behaviours for Learning 

• End of Assessment Period: 7-12 
Academic Statement 

• End of Semester: R-6 Report 

• 7-12 Continuous assessment and recording 
via Daymap 

• 7-12 Academic Statements published to 
Daymap 

• R-6 Reports published to Daymap 

3 • Week 5: 7-12 Behaviours for Learning 

• End of Assessment Period: 7-12 
Academic Statement 

• R-6 Mentor Group / Student 
Conferences 

• Year 7 Learning Conferences 

• 8-11 Course Counselling  

• Year 12 Post-School Conference 

• 7-12 Continuous assessment and recording 
via Daymap 

• 7-12 Academic Statements published to 
Daymap 

4 • Week 5: 7-11 Behaviours for Learning 

• End of Assessment Period: 7-11 
Academic Statement 

• End of Semester: R-6 Report 

• 7-12 Continuous assessment and recording 
via Daymap 

• 7-11 Academic Statements published to 
Daymap 

• R-6 Reports published to Daymap 

REPORT DESIGN 
Mid-Term 7-12 Behaviours for Learning (B4L) provide a point in time indicator of students’ 
demonstrated approach to studies. These behaviours include: 

• Attendance 

• Engagement 

• Behaviour 

• Work completion 

• Organisation  

‘Traffic Light’ colours are used by teachers to indicate if they have concerns about a student’s 
demonstrated behaviours for learning. Traffic Lights are not directly linked to formative or 
summative assessments of learning, however positive applications of the behaviours for learning 
establish habits that lead to improved outcomes for students. 

The indicators are referred to as:  

• Green:  (NC) No Concerns 

• Yellow:  (SC) Some Concerns 

• Red:  (CC) Considerable Concerns 

End of Term 7-12 Academic Statements provide a summary of student achievement against set 
tasks and an overall Term Grade for each subject. 

Academic Statements also include a student’s term and subject attendance and their Grade Point 
Average (GPA) for the term. 

Academic Statements are non-cumulative and therefore do not indicate the overall grade for a 
year-long subject. 

End of Semester R-6 Reports provide an Overview of Learning, Student Achievement Grade and 
Effort indicator for each subject area. 
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End of Semester Reports also include a general comment about student progress, a summary of 
College Activities, an indication of their Social Learning dispositions, and a record of days absent 
and days late. 

DEFINITIONS AND ABBREVIATIONS 

ABRV Meaning 

7-12 Years 7 to 12 

AC Australian Curriculum 

ACARA Australian Curriculum, Assessment and Reporting Authority 

AI Artificial Intelligence 

ASQA Australian Skills Quality Authority 

B4L Behaviours for Learning 

CC Considerable Concerns 

CCC Charles Campbell College 

DfE Department for Education 

LAP Learning and Assessment Plan 

NC No Concerns 

R-6 Reception to Year 6 

R-12 Reception to Year 12 

SACE South Australian Certificate of Education 

SC Some Concerns 

VET Vocational Education Training 

SUPPORTING DOCUMENTS 
Staff Handbook: 

• CCC Daymap Minimum Expectations 

• CCC Academic Integrity Code of Conduct 

• CCC Missed Deadline Procedure 

• CCC Differentiation and Modification Procedure 

• CCC Behaviours for Learning  

• CCC Reporting Guidelines 

• DfE Curriculum, Pedagogy, Assessment and Reporting: Early Childhood Services to Year 12  

MONITORING, EVALUATION AND REVIEW 

When: Term 4, 2028 
How: Through consultation with members of the College’s Leadership Team. Leaders of Teaching 
and Learning Teams will be responsible for consulting with teams of teachers. 
Who: The Assistant Principal, Teaching and Learning, will have primary responsibility for review. 
Consultation for approval will occur with the Governing Council. 
Endorsed by Governing Council: 3 November 2025 

REFERENCES 

• Assessment and Reporting Requirements for Schools: Assessment and reporting 
requirements for schools (edi.sa.edu.au) 

• Curriculum, Pedagogy, Assessment and Reporting – Early Childhood Services to Year 12 
Policy: curriculum-pedagogy-assessment-and-reporting-early-childhood-services-to-year-12-policy.pdf 

• TfEL - Teaching for Effective Learning: TfEL - Teaching for Effective Learning (edi.sa.edu.au) 

• The Australian Curriculum: The Australian Curriculum (edi.sa.edu.au) 
 

APPENDICES 
Appendix A: The LANAR Lesson Framework 
Appendix B: CCC Strategic Directions (Sample) 
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APPENDIX A: THE LANAR LESSON FRAMEWORK 
The value of a lesson framework in schools is significant, as it provides a structured approach to 

teaching and learning:  

1. Clarity and Organisation 

A well-defined lesson framework offers clear structure and guidance, helping both teachers and 

students stay focused. It typically includes objectives, key content, activities, and assessment 

methods. This ensures that lessons flow logically, allowing teachers to cover essential material 

within the time constraints. 

2. Consistency Across Classes 

Lesson frameworks help ensure consistency in what is being taught across different classrooms 

or subjects. When multiple educators use a similar framework, it can standardise the teaching 

approach, helping students who move between teachers or classes adjust more easily. 

3. Supports Differentiation 

With a structured framework, teachers can more easily adapt lessons to meet the diverse 

learning needs of students. For example, they can provide different activities or use various 

strategies to support struggling learners, while offering enrichment for advanced students. This 

promotes inclusivity and helps all students achieve success. 

4. Improved Learning Outcomes 

When lessons are clearly planned and aligned with learning objectives, students are more likely 

to understand what they are expected to learn and why. This sense of purpose and direction can 

improve engagement, retention, and achievement. 

5. Efficient Use of Time 

A lesson framework helps teachers prioritize key learning points and plan activities that make the 

best use of class time. This is especially important in schools with limited time for each subject 

or lesson. 

6. Reflective Teaching and Continuous Improvement 

Teachers can evaluate and refine their teaching practices based on the framework. After each 

lesson, they can assess whether learning objectives were met, what worked well, and what could 

be improved. This reflective process encourages continuous professional growth and enhances 

teaching effectiveness. 

7. Facilitates Assessment and Feedback 

A clear lesson framework often includes built-in opportunities for formative assessment, helping 

teachers gauge student understanding during the lesson. This enables them to provide timely 

feedback, make adjustments to instruction, and offer targeted support. 

8. Promotes Student Engagement 

A framework that incorporates various types of activities (e.g. group work, hands-on projects, 

discussions) can keep students engaged. By varying instructional methods and ensuring the 

lesson is interactive, teachers can foster a more dynamic and enjoyable learning environment. 

9. Helps with Lesson Planning and Collaboration 

For schools that encourage collaborative teaching or team teaching, a shared lesson framework 

helps teachers work together more effectively. It provides a common language and approach to 

lesson planning, which is beneficial for creating cohesive curricula across different grade levels 

or subjects. 

10. Supports Learning Beyond the Classroom 

When students understand the framework and know what is expected of them, they can better 

engage in independent study or revision. Knowing the structure of a lesson can allow them to 

review specific content or activities on their own. 
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In summary, a lesson framework in schools provides structure, consistency, and clarity, making 

teaching more effective and learning more impactful. It benefits both teachers and students by 

ensuring that lessons are well-organized, accessible, and tailored to diverse needs. 

LANAR is the College’s lesson framework which includes a sequence of steps that allows teachers 

to plan for students’ learning, and students become familiar with the steps and what is expected 

of students. The sequence of steps for teachers is listed below: 

L LEARNING INTENTIONS AND SUCCESS CRITERIA 
Articulating goals: Identify key ideas that underpin the concepts you 
are seeking to teach. This must be clear for students to be able to 
respond to the following questions:  

• What are you learning? 

• How are you doing? 

• How do you know? 

• How can you improve? 

• Where do you go for help?  

A ACCESS PRIOR KNOWLEDGE  
Making Connections: Build on what students know including 
creating and connecting students with stories that both 
contextualise and establish a rationale for learning 

• What is the hook? 

• How are the connections relevant? 

• What are the real-world connections? 

• How is this linked to other learning areas? 

• How does this address cultural understandings?  

N NEW LEARNING 
Fostering engagement: Utilise a variety of rich and challenging tasks 
that allow students time and opportunities to make decisions and 
which use a variety of forms and representation. Ensure there is 
evidence of student voice and students taking responsibility for the 
learning 

• What questions and pedagogies are used to engage with 
students? 

• How is this learning challenging those who are ready know? 

• How is the learning scaffolded? 

• Have the instructions been ‘chunked’? 

• How have multiple entry points been provided?  

A APPLYING THE LEARNING 
Structuring lessons: Adopt pedagogies that foster communication 
and both individual and group responsibilities. Promote their 
dialogue as learning opportunities. 

• How will you engage with students throughout the learning? 

• Are you giving feedback that provokes thinking? 

• In what ways will you check for understanding? 

• How have you provided opportunities for peer feedback? 

R REVIEW THE LESSON 
Promote fluency and transfer: Prompt transfer of ideas so that 
students can use knowledge and understanding flexibly to find 
solutions, use formative strategies to evaluate the effectiveness of 
their lesson. 

• How have you summarized the lesson? 

• How will you check what students have learned? 

• To what extent have the learning intentions been met? How do 
you know? 

 

  

mailto:dl.1028.info@schools.sa.edu.au
http://www.ccc.sa.edu.au/


 

Page 10 of 10 

T 8165 4700 
 
dl.1028.info@schools.sa.edu.au 
www.ccc.sa.edu.au 

APPENDIX B: CCC STRATEGIC DIRECTIONS (SAMPLE) 
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